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Teaching Haitian Studies
and Caribbean Digital Humanities:
A Rasanblaj of Critical Pedagogy
and Black Feminist Theory in the Classroom
Crystal A. Felima
Abstract
Digital humanities provide an opportunity for collaborators to connect with
various people, disciplines, and resources to produce and share knowledge. It
also allows creators and users to navigate research and scholarship through partnerships and online engagement. This article features an undergraduate digital
humanities course taught in spring 2018 titled “Haitian Studies and Culture” at
the University of Florida. In this course, students considered ways of speaking,
writing, researching, and representing Haiti, while engaging in critical discussions related to issues and questions of access, authorship, interpretation, and
representation. This essay serves as a reflection statement by highlighting how
the author explored critical and social justice pedagogies and Black feminist
theory to teach digital scholarship on Haitian Studies. This article argues that
these approaches enrich teaching practices and student learning and offer a lens
to address decolonization, deepen our social consciousness, and contribute to
public scholarship.

Introduction
Black womanists/feminists who write about their classroom practice show that
their pedagogy flows out of a political commitment that informs their curricula
and classroom interactions. They argue for analyses of the social constructions
of race, nationality, culture, gender, sexuality, and class as important for under-
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standing Western patriarchy, and that these constructs remain central to understanding historical and societal phenomena.
—Annette Henry (2005, 95)

A Black feminist lens and decolonized pedagogical practices serve as tools
and praxis for teaching about Haiti. In spring 2018, I centered critical pedagogical
approaches in an undergraduate course I taught titled “Haitian Culture and Society” at the University of Florida in Gainesville, Florida. Structured as a digital
humanities and social science course, this class incorporated cross-disciplinary
readings and multimedia content to feature varied ways of speaking, writing and
representing Haiti. At times, Haiti is discussed within a “dehumanization narrative” (Ulysse 2015) and often characterized as unfortunate and destitute. This
framing shapes singular narratives of Haitian people, culture, and society and
results in what anthropologist Michel-Rolph Trouillot (1990) describes as Haitian
exceptionalism, which is the perception or condition that Haitians are exceptionally unique (e.g., idealization of Haitian culture) and/or extraordinarily bizarre
and inexplicable. By surveying a range of content and engaging in critical discussions, this course invited students to resist Haitian exceptionalism and consider
alternative narratives related to topics on grassroots initiatives, social networks,
and other activities that illustrate human agency and self-determination in Haiti. These alternative narratives were explored in collaborative digital projects on
Haitian culture and society.
As the instructor, I saw this course as an opportunity to redefine my role as a
scholar-educator and reimagine classroom engagement opportunities enriched by
digital humanities. I am a cultural anthropologist with a pedagogical lens shaped
by Black feminist theory and social justice. My teaching methods aim to counter
the practices, processes, and structures of oppression and challenge singular narratives that have damaging effects on communities and populations in the United States and around the world. As a Black American woman with cultural ties
to Haiti, my pedagogy is intentional. The instructional materials I select for my
courses are purposeful, and the activities and exercises I create are strategic. The
methods and practices I employ in my courses aim to encourage my students to
challenge existing power structures and navigate the historical legacies of exclusion and marginality.
Women of color scholars have brought attention to racial and ethnic microand macro-aggressions, gender bias, alienation, and resistance to authority experienced while teaching in academia (Agathangelou and Ling 2002; Collins 1986;
Duncan 2014; Navarro, Williams and Ahmad 2013; Pittman 2010a, 2010b, 2012;
Pizarro 2017; Rodriguez et al. 2012; Sampaio 2006; Stanley 2006; Vargas 2002).
Critical pedagogies provide strategies to counter these tensions found in the seminar room and beyond academia. Due to the challenges I have encountered in
academia, I see the classroom as a space for decolonization and social liberation.
Through a feminist lens, M. Jacqui Alexander and Chandra Talpade Mohanty
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(2001, 506) teach us that “decolonization involves thinking oneself out of the
spaces of domination, but always within the context of a collective or communal
process.” This article contributes to the body of work by Black women scholars
and educators who have provided invaluable discussions and reflections of their
experiences on social justice, critical pedagogy, collaboration, and feminist approaches in teaching (Beauboeuf-Lafontant 1997, 2005; Dixon 2003; Dixson and
Smith 2010; Lawson 2011; Omolade 1987).
My teaching is based on a rasanblaj of these pedagogical approaches that have
shaped my commitment and stance to student learning and engagement. Anthropologist-Artist Gina Athena Ulysse (2017, 69) defines a rasanblaj as an “assembly,
compilation, enlisting, regrouping (of ideas, things, people, spirits. For example,
fè yon rasanblaj, do a gathering, a ceremony, a protest).” As a fused pedagogical
tool to approach instruction and learning, a rasanblaj of critical pedagogies calls
attention to critiquing the structures of power and oppression and promoting student
empowerment. During the semester, I asked myself several interrelated questions:
How do critical feminist approaches to pedagogy enrich curriculum and instruction? What can these approaches teach us about collaboration and student engagement in digital scholarship and the social sciences? What is the value of using these
approaches as a lens to navigate the concepts of power, structures, and agency in
society? And how do critical pedagogy and Black feminist thought in my teaching
address decolonization and enrich social consciousness?
Reflecting on these critical pedagogies, I argue that teaching and learning
about Haiti can be a transformative experience that develops students’ critical
thinking skills and broadens their understanding of cultures and communities.
This article contributes to interpretive auto-ethnography, self-reflective narratives, and other postmodern approaches that use the lived experience as a point of
departure to understanding social realities in teaching and learning (Vargas 2002).
In this article, I highlight critical pedagogies that inform my teaching practice in
the classroom. I then share my teaching philosophy which focuses on the techniques and processes of teaching about and for Haiti. I further discuss the connection between critical pedagogies, library resources, and digital humanities and
how my students considered alternative ways of learning and public engagement.
I conclude that the practice of Black feminist approaches in the classroom and
radical pedagogies are necessary to critique power, socio-economic inequalities,
and structural violence. Critical teaching practices can contribute to student learning and further inform the instructor of their commitment to social justice and
decolonization in and outside the classroom.

Rasanblaj: A Pedagogy for Haiti
Pedagogy is defined as the methods and approaches to teaching and learning.
Pedagogy also includes the processes of knowledge production and the purpose-
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ful interactions between the teacher and students to produce and cultivate knowledge. My disciplinary background in Africana Anthropology directly influences
my teaching style and practice; I am trained to critique power and challenge the
structures that shape inequalities. My undergraduate major in African American
Studies taught me the values of equity, civil rights, and active engagement within
my community. My graduate studies in disaster studies and applied anthropology gave me invaluable preparation to directly approach socio-cultural issues that
impact some of the most underserved communities. As a result of my fused fields
of understanding, I teach by encouraging and facilitating my students’ growth in
social justice and critical thought. It is essential that my students develop their analytical skills to examine the processes and structures that create global inequalities. I also believe in engaged scholarship, a key component of learning. Without
it, there is little motivation to learn and understand the world we live and experience. Furthermore, my commitment to teaching is rooted in the tenets of critical
pedagogy, Black feminist theory, and social justice, which create a rasanblaj of
pedagogical approaches to teaching Haitian Studies. In the following paragraphs,
I discuss how these specific principles have shaped my teaching practices and
mentorship in and outside the classroom.
Work by Paulo Freire set the foundation for what we call critical pedagogy,
a philosophy of praxis that strives for social change and transformation. It is collaborative and inclusive because it is formed with, not for, marginalized groups
(Freire 2014, 48). Critical pedagogy is social justice-oriented and is informed by
Marxism, neo-Marxism, cultural and feminist studies, and the Frankfurt School.
It aims to inspire students to be active learners and engaged participants in and
outside the classroom. As Tony Monchinski (2008) outlined, proponents of this
teaching practice bring their nuances to defining and deploying critical pedagogy in teaching, scholarship, and activism. For example, Peter McLaren (2000)
describes critical pedagogy as a radical theory that centers on a critique of the
political economy of education that examines schools in their historical and socio-political context in relation to the capitalist society. Henry Giroux (2006, 209210) positions critical pedagogy as a political practice that connects student engagement and social responsibility for “democratic possibilities.” While there are
various definitions and descriptions of critical pedagogy, the common thread of
this teaching practice and method calls for an education in which “people develop
their power to perceive critically the way they exist in the world with which and
in which [emphasis in original] they find themselves; they come to see the world
not as a static reality, but as a reality in process, in transformation” (Freire 2014,
83). In sum, critical pedagogy allows me as a scholar-educator to employ dynamic strategies of engagement in my classroom. Anthropologist Homa Hoodfar
(1992, 303) argues critical pedagogy “reject[s] the traditional view that classroom
instruction is an objective process removed from the crossroads of power, history, and social context while attempting to encourage more critical teaching and
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learning methods.” Through purposeful activities and exercises in my courses,
students are motivated to think beyond common and singular representations of
marginality by critically engaging in how oppressions are produced and reproduced within common narratives. I address these oppressions through a Black
feminist pedagogical lens.
Black feminist thought is a critical social theory that empowers Black women
and their activism within the context of social injustices and structural inequalities
(Collins 2000). Black feminist scholars and intellectuals, including bell hooks,
Kimberly Crenshaw, Patricia Hill Collins, Deborah King, Audre Lorde, and Maria Stewart, equate the collective and individual experiences of Black women
as powerful and political. Pushed to the periphery of American society, Black
women and their activism, ideas, voice, and labor become points of departure
for U.S. Black feminist theory. Collins (2000) teaches us Black feminist thought
equips and inspires people to resist oppression and the practices and ideas used to
justify that oppression. Therefore, as a Black woman, I use my lived experience
to navigate how I understand and teach about structural inequalities. I am more
conscious and aware of the multiple jeopardies (King 1988) and intersectional
oppressions (Crenshaw 1989, 1991) in our globalized society. bell hooks (2001,
39) writes that Black women’s lived experiences of navigating marginality shape
our consciousness and grant us a “special vantage point” to criticize and challenge
classist, sexist, racist social structures and to envision, create, and contribute to
Black liberatory feminist theory and praxis. By recognizing oppression and my
identity, I employ Black feminist pedagogy, which refers to a particular philosophy and set of teaching practices informed by Black feminist thought, methodologies, principles, and epistemologies (Caldera 2018). A Black feminist lens helps
us critique fundamental contradictions in our society, and it equips us to support
and contribute to other projects for social justice (Collins 2000). Black feminist
pedagogy serves as an “alternative and empowering instructional practice” that
creates “liberatory learning environments” (Lane 2017, 15).
My teaching philosophy and methods are also influenced by social justice
pedagogy, which is integral to Black women’s educational practices and philosophies (Evans, Domingue, and Mitchell 2019). Adams, Bell, and Griffin (2007,
2) note that a social justice education develops critical thinking skills and enables
people to understand oppression and their positionality within oppressive structures. Social justice also speaks to agency and self-determination because it can
raise social consciousness, foster public engagement, and promote activism. As
noted by Dixson and Smith (2010, 106), social justice requires a person to “first
acknowledge any forms of racist, sexist, ableist, and other oppressive behaviors
and begin to work toward disrupting those practices.” As a result, this leads to a
rise in critical consciousness (Freire 2005), which compels people to understand
their relationships with others. For a socially just classroom, I urge my students
to challenge their perceptions and partialities shaped by their varied historical, so-
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cio-cultural, political, and economic positionalities and experiences. For example,
students are charged to recognize their identities as global, informed citizens with
access and mobility—privileges that are not afforded to other groups in our global
society. My pedagogical practice, informed by social justice and critical Black
feminist theory, centers on global connections that shape agency and marginality.
Incorporating local and internationalized approaches and perspectives in an Africana Studies curriculum presents new opportunities to promote decolonization
and inclusive knowledge.

Strategies to a Decolonized Curriculum
in Haitian Studies
Critical educational philosophies shape teaching methods and create transformative learning experiences for students empowered to challenge neo-colonial
narratives and negative representations of marginalized groups and populations.
In teaching Haiti, I commit to pedagogical practices and a transdisciplinary curriculum that speaks to decolonization, a process that engages and challenges racism,
neoliberalism, and other social and structural “-isms” at multiple levels (Smith
2012; Tejeda, Espinoza, and Gutierrez 2002). Alexander and Mohanty (2001, 506)
posit, “[d]ecolonization has a fundamentally pedagogical dimension—an imperative to understand, to reflect on, and to transform relations of objectification and
dehumanization, and to pass this knowledge along to future generations.” Echoed
by Tejeda, Espinoza, and Gutierrez (2002, 21), self-reflection and emancipatory
thought lead to critical decolonizing consciousness and proactive practices that
challenge marginality, oppression, and other forms of violence. In my course, I
employed strategies that speak to inclusive knowledge, the themes of structure
and agency, and ƒcollaborative student engagement.
Haitian Studies incorporate multidisciplinary theories from various academic
fields. Thematically organized, this course explored Haiti through a critical lens
and surveyed several topics, including the State, neoliberalism, gender and sexuality, religion, class, urban and rural realities, and disaster capitalism. In my syllabus, I featured purposeful course materials to provide students the opportunity to
engage in cross-disciplinary perspectives and inclusive knowledge. Drawing from
transdisciplinary approaches in Africana Studies, my teaching features a curriculum that integrates traditional academic disciplines with additional sources of
knowledge to develop broader and richer insights into the Africana experience. As
outlined by Stewartƒ and Anderson (2015), a transdisciplinary curriculum in Africana Studies aims to go beyond the use of a multiple discipline analyses approach
(multidisciplinary) and a synthetization of various disciplines into a framework
of analysis approach (interdisciplinary). Transdisciplinary approaches in Africana
Studies privilege indigenous and local cultural knowledge and perspectives attained through ethnography, narrative research, and oral histories.
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When structuring the syllabus for the course, I wanted to create a curriculum
that was not narrow in focus. I selected readings and visual aids that outlined
and illustrated not only the history and culture of Haiti but also the political and
economic realities that have structured Haitian society. My course relied on positioning the work of Haitian scholars as critical theory. Featuring Haitian and
Diasporic voices in the curriculum allows learners to see the workings of structure
and agency from local and transnational perspectives. Specifically, at the forefront of conversation and examination, I included narratives from Haitians (e.g.,
women merchants), as well as theories, concepts, and ideas from Haitian and
Diasporic scholars, including Miriam Chancy, Nadege Clitandre, Alex Dupuy,
Robert Fatton, Claudine Michel, Michel Laguerre, Patrick Bellegarde Smith, Michel Rolph-Trouillot, Gina Athena Ulysse, and Flore Zephir. Haitian scholars in
Haiti and abroad can provide unique positions, questions, and critiques that can
decolonize Haitian Studies and transform students’ perceptions. To be clear, Africana Studies is inclusive of all scholars and writers regardless of race and national
origin. Africana Studies also encompasses the works of all writers and scholars
who have contributed (without stereotypical prejudice and racist intent) to the
discussion of the Africana experience. Smith (2012, 41) reminds us that decolonization is not a total rejection of all Western theory, research, and knowledge,
but rather it is about centering and privileging local and indigenous concerns and
worldviews. As a result, decolonization enables people to explore other ways of
knowing to further their intellectual inquiries.
By considering local perspectives on the Haitian experience, I challenged my
students to apply the knowledge to consider socio-economic and political themes
in Haiti. This is displayed through writing prompts, student-led panel discussions,
and classroom activities. Our discussions—in class and online—included topics
such as unplanned urbanization from urban-rural migration, family planning, and
food insecurity. Student activities also involved “workshopping” terms and concepts into layman’s terms so that students could simplify theory and apply it. I
often created problem-solving case studies where my students are tasked to consider agency and self-determination by centering Haitians (e.g., Haitian women,
students, farming community organizations, and the government) as key actors
and collaborators. My students facilitated weekly classroom discussions and prepared questions inspired by the course materials, lectures, previous classroom
discussions, and responses from online writing prompts. These panels served as
facilitation activities, and students took charge of their learning experiences.
Another pedagogical strategy for teaching Haitian Studies included sharing
my fieldwork experiences and alternative images to counter Haitian suffering.
During my Ph.D. fieldwork of 27 months in Haiti, I took several hundred photos to document the human experience. While field-working in Haiti, I captured
public, everyday expressions of agency that presented themselves in many ways,
including political graffiti, parades, and Haitian Vodou ceremonies. I wanted my
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students to see those manifestations of protest and resistance to widen their scope
and understanding of Haiti. This strategy aimed to inform students that Haiti
should not be seen through a singular lens. Haiti’s narrative is multi-dimensional;
it requires a holistic contextualization of historical, political, socio-economic, and
cultural structures and processes.

Digital Humanities in the Classroom
At the University of Florida, I participated in the 2017-2019 Council of
Library and Information Research (CLIR) Postdoctoral Fellowship program.
Launched in 2004, this program supports recent Ph.D. graduates with an opportunity to engage libraries, data curation, and archives in innovative ways. My
fellowship focused on exploring the best practices in critical digital pedagogy in
Caribbean Studies. My Haitian Studies course developed my interests in librarianship and partnerships in digital humanities and surveyed innovative strategies
for classroom engagement through digital scholarship.
Digital humanities connect collaborators to people, disciplines, and resources
to produce and share knowledge. It also offers users and partners ways to navigate academia, where the production of knowledge is often individualized and
specialized. Digital humanities allow collaborators to reach beyond disciplinary
lines and forge partnerships with different faculty members, specialists, and students. An example of an academic network is the Digital Library of the Caribbean
(https://www.dloc.com/), an international cooperative digital library for resources
from and about the Caribbean.
In considering digital humanities and collaborative approaches to learning, I
urged my students to consider and think about various ways of speaking, writing,
researching, and representing Haiti. By including digital humanities as a part of the
course, I tasked my students to develop and engage in critical discussions on the issues and questions on access, authorship, interpretation, and representation. During
our “Digital Humanities in Haitian Studies” week, the student panel asked the class
insightful discussion questions such as (Photo 1)1: “After looking at the pros/cons of
digital scholarship, do you think digital humanities will contribute to bettering the
positionality of Haiti and increasing access to scholarship?” and “Who will write
this new ‘scholarship’ and through what lens?” Students responded to challenges
related to translation and access. Some students noted that digital humanities might
not include the collaboration of Haitian students and scholars. Another student stated that if Haitian authors are made invisible within the creation of digital scholarship related to Haiti, this may lead to issues of exceptionalism. Thinking through the
lens of decolonization, power, and exceptionalism, students considered additional
questions following our panel discussion, including, “Will meaning and symbols be
lost through interpretation?” and “Who has access to these digital collections, and
are these projects meant to be accessed by all? In this sense, is digital humanities
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somewhat exclusionary?” From this discussion, I realized it is essential to teach
students the opportunities of creating digital projects while encouraging them to
question the processes and outcomes of digital collections.

Photo 1: Karin Charles and Natasha Joseph (left to right) facilitating discussion
during the digital humanities week. Taken by Crystal A. Felima.
For the final assignment for the course, students had to create collaborative
websites on a theme related to Haitian culture and society. Tasked to combine
their thinking with curated images, songs, maps, and other visual and audio materials, students would purposefully organize and conceptualize literature and
multimedia resources. The group websites would serve as public-facing digital
projects, encouraging students to be more conscious of their presentations and
ideas. Also, students had to consider how their collaborative digital project could
aid in combating negative images of Haiti and countering distorted, exaggerated
stories of Haitians through their collective voice.
Each group project was a composite of interrelated, individual projects. Topics were chosen collaboratively and through a process designed to spur discussion
and self-reflection. I instructed each of my 19 students to generate three topics of
interest (broad or specific) for their final individual project. Students then organized themselves into groups of three or four to review their lists. These groups
collaboratively selected their top five topics for the digital projects. Then, as a
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class, we listed the options from each group and organized the selected topics
under broad areas (e.g., culture, society, and gender). We finalized five potential
themes for the digital projects from these areas to form four groups. Students
reflected on these topics and selected the top three themes based on their interests
and preferences. By the next class session, I reviewed my students’ preferences
and assigned each student to one of the four finalized thematic groups: Culture
and Society, Haitian Vodou, Haitian Relations, and Gender in Haiti. Students’
projects explored specific areas of the larger theme. The final four group projects
were a culmination and reflection of the overarching goal of the course: to rethink
Haitian Studies and present an alternative narrative to the prevailing singular stories of Haiti today. I advised students to consider the product of their efforts as
a digital decolonizing project that attempts to privilege inclusive knowledge and
decenter narratives of Haitian exceptionalism.

Digital Scholarship in Haitian Studies
Digital projects involve identifying, creating, curating, digitizing, and researching. In my course, students could think about material selection, scope,
site design and cohesion, and collaboration with their peers and library specialists. Each group submitted a project charter, which outlined the scope and objectives of the project and defined students’ roles and responsibilities. For example,
a student may elect to be a team leader, an editor, a graphic designer, and a final
reviewer. Along with the charter, the groups submitted additional components:
a 250-word project summary, a list of digital tools and resources that would be
used, a project timeline, a list of the group members with the division of labor and
roles, a MindMup (a free, online collaborative brainstorming tool), and individual
abstracts of their research with a preliminary annotated bibliography of at least
three academic sources. After submission, a member from each group presented
their charters to the class, and students received feedback and comments from
their classmates. I reminded the students that their websites would serve as a
digital storytelling collection and represent critical and creative work for public
engagement. Before the class was dismissed, students shared that the charters and
accompanying materials cemented a sense of investment in completing the digital
project for the semester.
Throughout the semester, I held digital humanities workshops in the library’s
instructional computer lab and the Scott Nygren Scholars Studio. The computer
lab offered a space to teach WordPress and additional tools my students could use
for the digital projects. The studio, open to faculty and students for collaborative
digital scholarship research, was furnished with large LED screens, flexible seating and conference tables, and a station of three computers. The studio and the lab
served as a productive space for students to learn how to use the online tools to
develop their voices for public and online engagement. The library staff and spe-
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cialists were eager to help my students with their research and digital scholarship.
In this course, I could capitalize on library resources to cultivate student interest
in digital humanities and promote digital scholarship in the Caribbean.
I organized a digital scholarship showcase during the course’s two-hour final exam time. The library supported the event by providing my class with the
meeting space, the Nygren Studio, and funds to purchase light refreshments. I
created a flyer to advertise the event. At the showcase, my students presented
their work to twelve people from the university community and one parent. Each
group of students shared their work, knowledge, and thinking on different topics
in Haitian Studies. My students also discussed power and structure as well as
agency and self-determination. After students presented their projects,2 a lively
discussion followed; the audience commented on their research and asked questions regarding teamwork dynamics and collaboration, Haitian exceptionalism,
culture, and politics. After the showcase, my students shared positive feedback
about the course and digital project assignment, stating that they enjoyed learning
the content and digital skills. Also, my students noted this course deepened their
knowledge and appreciation for Haitian culture and society. I did not realize the
extent this digital project assignment would impact my students, causing them to
seek additional engagement opportunities.
Several of my students expressed an interest in sharing their work and experience once the semester concluded. I approached them with a potential opportunity
to attend and present their projects at the upcoming Haitian Studies Association
conference. I submitted a panel proposal on their behalf, and it was accepted.
With full financial support from GoFundMe contributors, the UF Library’s Digital
Initiatives Endowment, and the UF Center of Undergraduate Research, five of
my students—all women of Haitian descent—presented their digital projects at
the Annual 30th Haitian Studies Association conference in Port-au-Prince, Haiti
in November 2018 (Photo 2). I was honored to serve as the moderator for my
students’ panel titled “Digital Scholarship on Haitian Studies, A Showcase Presented by Students from the University of Florida.”3 In March 2019, five students
from the course presented their projects at the inaugural statewide conference of
the Florida Digital Humanities Consortium, hosted at the University of North
Florida in Jacksonville, Florida. This course served as the highlight of my postdoctoral fellowship experience. I learned so much about myself as a Black feminist scholar-educator, and I am grateful to have worked with and mentored such
inquisitive and thoughtful students.
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Photo 2: Professor and students at the 2018 Annual Haitian Studies Conference
at Quisqueya University in Port-au-Prince, Haiti in November 2018. From Left
to Right: Soren Fuerst, Stephanie Beauvais, Dr. Crystal A. Felima, Nheissa Isidor,
Natasha Joseph, and Gabby Khawly.
Keralis, Jacobs, and Johnson (2021) note that digital assignments require instructors to consider additional concerns, including student privacy and intellectual property. Public-facing student projects must consider Family Educational
Rights and Privacy Act (FERPA) protections, internet accessibility, digital tool
affordability, and student intellectual property and labor. FERPA protects the privacy of student education records, such as a student’s enrollment and coursework
(e.g., papers and exams). For digital assignments, students should have the option
to publish their projects anonymously or offline. In addition, instructors may need
to reach out to their University Registrar’s office and university librarians for
more information related to digital assignments for courses. In my course, students used their initials and no identifying information on their research projects.
However, students who presented their research projects at the conferences used
their full names on their digital projects. Also, three of these students included the
link to their projects in their resumes for job and graduate school applications.
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A Rasanblaj for Pedagogical Futures
The classroom can be a transformative and empowering learning space that
promotes affect, critical thought, and self-reflection. As an engaged cultural anthropologist, I assume a decolonizing stance in approaching student learning,
knowledge production, public scholarship, and the academy. “Haitian Studies and
Culture” served as an intellectual exercise to create a dynamic curriculum and
promote interactive student activities. The utility of a digital project and showcase
encouraged my students to be more aware of their presentation and communication skills. Not only was their coursework made visible, but students’ insights,
theoretical orientation, and critical stances were also positioned for public consumption and potential feedback. The challenges of integrating digital humanities
in the classroom focus on balancing teaching content and digital tools; both activities take time and strategic effort. Learning and speaking about Haiti requires
a purposeful examination of content that features a variety of topics in Haitian
history, culture, and society. I argue that radical pedagogies in the classroom must
challenge Haitian exceptionalism and highlight alternative narratives featuring
grassroots initiatives, community organizations, social networks, protests, and
other activities of human agency and self-determination in Haiti. These approaches foster student engagement and offer an intersectional lens to address decolonization and deepen our social consciousness.
Teaching and learning involve self-awareness, reflection, and action. I continue
to learn more about myself as a scholar-educator by engaging my students. This
article serves as a reflection statement on pedagogy and digital humanities. In a
COVID-19 environment, digital technologies present new and innovative opportunities to support and connect with students. Teaching faculty and staff across K-12
schools, colleges and universities are reimagining student assignments and developing techniques and strategies that incorporate digital and social media platforms like
Twitter, Tik Tok, and Instagram. Professors are designing projects and activities for
students to create and curate visual and multimedia products such as podcasts, photo
journals, children’s books, zines, songs, and short videos. I view my Haitian Studies
course as an unintentional pre-pandemic exercise. As we consider the future of pedagogy during the pandemic, we should include digital humanities in our symbolic
teaching toolbox. Digital humanities and digital storytelling offer an opportunity to
test out a rasanblaj of approaches that are inclusive to various teaching modes and
support students’ curiosities, creativities, and learning potentials.

Endnotes
Photos and names published with permission from my students.
Student websites can be found on my website: www.crystalfelima.com.
3
The recorded Haitian Studies Association panel presentation can be found on YouTube: https://youtu.be/YL6A7FLnYOE
1
2
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